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The National Quality Standard and Quality Improvement 

The National Quality Standard is the standard against which providers self-assess 
the performance of their service/s in delivering quality education and care, and 
plan future improvements to their service/s. One result of this process is a Quality 
Improvement Plan (QIP).  

The Education and Care Services National Regulations 2017 (the National 
Regulations) require approved providers to prepare a Quality Improvement Plan 
(regulation 55) for each service that:  
 

• includes an assessment by the provider of the quality of the practices of 
the service against the National Quality Standard 

• and the National Regulations; and  
• identifies any areas that the provider considers may require 

improvement; and  
• contains a statement of philosophy of the service. 

 

The National Regulations do not prescribe a format for a Quality Improvement 
Plan. The purpose of this template is to offer a format that supports approved 
providers to meet their obligations under the National Regulations.  

Approved providers also have an obligation (r56) to review and revise the Quality 
Improvement Plan at least annually, having regard to the National Quality 
Standard. 
 

 
A Quality Improvement Plan must be reviewed and/or submitted to the 
regulatory authority on request. The National Regulations do not prescribe a 
format for a Quality Improvement Plan.  

Approved providers also have an obligation (r56) to review and revise the Quality 
Improvement Plan at least annually, having regard to the National Quality 
Standard. A Quality Improvement Plan must be reviewed and/or submitted to the 
regulatory authority on request. 

About the ACECQA Quality Improvement Plan template 

The purpose of this template is to offer a planning format that supports approved 
providers to meet their obligations under the National Regulations. 

This template provides quick links to helpful resources for each quality area in the 
Guide to the National Framework and the ACECQA website.  

Exceeding NQS themes guidance 

The Exceeding NQS sections provided for each standard should be completed 
when there is evidence of one or more Exceeding NQS themes demonstrated in 
the practice at the service.  

When the QIP is submitted to the regulatory authority for assessment and rating, 
an authorised officer will consider the evidence documented and gathered at the 
assessment visit to determine if the Exceeding NQS themes are being met. 
 
For further information on the three Exceeding themes, including what  
authorised officers consider when reviewing whether evidence demonstrates a 
theme, see ACECQA’s Exceeding the NQS webpage.  

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/
https://www.acecqa.gov.au/assessment/exceeding-nqs
https://www.acecqa.gov.au/assessment/exceeding-nqs
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Service details  
 

Service name  Service approval number  

Forbes Children’s Centre 

 

3641 

PR-00006105 
Primary contacts at service 

Roslyn Usher 08 8293 9000 

Physical location of service  Physical location contact details  
Street 80 Thomas Street Telephone 08 8293 9000 

Suburb South Plympton Mobile  

State/territory South Australia Fax  

Postcode 5038 Email Info.ForbesChildrensCentre854@schools.sa.edu.au  

Approved Provider   Nominated Supervisor   
Primary contact   Name Ros Usher 

Telephone  Telephone 08 8293 9000 

Mobile  Mobile  

Fax  Fax  

Email  Email Ros.Usher920@schools.sa.edu.au  

Postal address (if different to physical location of service) 

Street  State/territory  

Suburb  Postcode  

Educational leader 

Name Roslyn Usher 

Telephone 08 82939000 

mailto:Info.ForbesChildrensCentre854@schools.sa.edu.au
mailto:Ros.Usher920@schools.sa.edu.au
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Email Ros.usher920@schools.sa.edu.au 
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Operating hours 

For each day of the week this service is open, indicate the times of the day when education and care is provided. For centre-based services, this does not include non-
contact hours for staff.  

Describe the scheduled opening and closing times using a 24 hour clock (e.g. 07:30 to 18:00) rather than ‘AM’ and ‘PM’.  

Round times to the nearest quarter of an hour. 

If the service is open for two sessions per day, please indicate the opening and closing times for both sessions. 

Family day care services or multi-site services should list the operating hours of the service office. 

 

 

   Monday Tuesday Wednesday Thursday Friday Saturday Sunday 

Opening time 

7:00 7:00 7:00 7:00 7:00 X X 

Closing time 

18:00 18:00 18:00 18:00 18:00 X X 
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Additional information about your service 

The following information will assist the regulatory authority to plan the assessment visit. 

Provide additional information about your service—parking, school holiday dates, pupil-free days, etc.  
 
Onsite staff parking is available to the left of the building. On street parking is available within time relevant time constraints.  
 
School Holiday dates align with South Australia school term dates. 
 
The next preschool pupil free day is November 3rd, 2025. 

How are the children grouped at your service?  
 
The service is grouped into three rooms 
Nest: Birth to 2-year-olds 
Reeds: 2 to 3 ½ year olds  
River: 3 ½ to 5-year-olds 

Write the name and position of person(s) responsible for submitting this Quality Improvement Plan (e.g. Cheryl Smith, Nominated Supervisor) 

Nominated Supervisor: Roslyn Usher, Service Director 

For family day care services, indicate the number of educators currently registered in the service and attach a list of the educators and their addresses. 
 
No. of educators:_________ 
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Service statement of philosophy 

Please insert your service’s statement of philosophy here. 
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Quality Area 1: Educational program and practice  
This quality area of the National Quality Standard focuses on ensuring that the educational program and practice is stimulating and engaging and enhances children’s 
learning and development. In school age care services, the program nurtures the development of life skills and complements children’s experiences, opportunities and 
relationships at school, at home and in the community.  

Additional information and resources about Quality Area 1 are available in the Guide to the National Quality Framework and the ACECQA website. 

Quality Area 1: Standards and elements  

Standard 1.1 The educational program enhances each child’s learning and development. 

Approved learning framework Element 1.1.1 Curriculum decision-making contributes to each child’s learning and development outcomes in relation to their 
identity, connection with community, wellbeing, confidence as learners and effectiveness as communicators. 

Child-centred Element 1.1.2 Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the 
program. 

Program learning opportunities Element 1.1.3 All aspects of the program, including routines, are organised in ways that maximise opportunities for each 
child’s learning.  

Standard 1.2 Educators facilitate and extend each child’s learning and development.  

Intentional teaching Element 1.2.1 Educators are deliberate, purposeful, and thoughtful in their decisions and actions. 

Responsive teaching and 
scaffolding 

Element 1.2.2 Educators respond to children’s ideas and play and extend children’s learning through open-ended questions, 
interactions and feedback. 

Child directed learning Element 1.2.3 Each child’s agency is promoted, enabling them to make choices and decisions that influence events and their 
world. 

Standard 1.3 Educators and co-ordinators take a planned and reflective approach to implementing the program for each child. 

Assessment and planning cycle Element 1.3.1 Each child’s learning and development is assessed or evaluated as part of an ongoing cycle of observation, 
analysing learning, documentation, planning, implementation and reflection. 

Critical reflection Element 1.3.2 Critical reflection on children’s learning and development, both as individuals and in groups, drives program 
planning and implementation. 

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/nqf/national-quality-standard/quality-area-1-educational-program-and-practice
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Information for families Element 1.3.3 Families are informed about the program and their child’s progress. 

National Law and National Regulations underpinning Quality Area 1 

The table below shows the sections of the National Law and National Regulations underpinning Quality Area 1 and lists the most relevant element of the NQS associated 
with each section and regulation. Please note that this table serves as a guide only and regulatory authorities have flexibility in how they assign non-compliance with the 
National Law and National Regulations against the quality areas, standards and elements of the NQS.  

National Law and National Regulations  Associated element 

Section 51(1)(b)              Conditions on service approval (educational and developmental needs of children) 1.1.1 

Section 168               Offence relating to required programs 1.1.1, 1.1.2 

Regulation 73   Educational program 1.1.1 

Regulation 74   Documenting of child assessments or evaluations for delivery of educational program 1.3.1 

Regulation 75                   Information about educational program to be kept available 1.3.3 

Regulation 76    Information about educational program to be given to parents 1.3.3 

Regulation 274A 
NSW 

Programs for children over preschool age 
 

1.3.1 

Regulation 289A 
NT  

Programs for children over preschool age 
 

1.3.1 

Regulation 298A 
Queensland  

Programs for children over preschool age 
 

1.3.1 

Regulation 325B Programs for children over preschool age 1.3.1 
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National Law and National Regulations  Associated element 

SA  

Regulation 345A 
Tas 

Programs for children over preschool age 
 

1.3.1 

Regulation 359A 
Vic 

Programs for children over preschool age 
 

1.3.1 

*Regulation 373A 
WA 
Please check the legislation 

for the 
commencement 
date in WA. 

Programs for children over preschool age 
 

1.3.1 
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Quality Improvement Plan for Quality Area 1 

Summary of strengths for Quality Area 1 

Strengths 
 Quality Area 1 – Educational Program and Practice 

At Forbes Children’s Centre, the educational program is intentionally designed to enhance each child’s learning and development and is firmly 

grounded in the approved learning framework. Children are viewed as capable, competent, and active participants in their learning, with curriculum 

decision-making informed by children’s identity, strengths, interests, culture, abilities, and connections to family and community. From enrolment, 

educators gather rich information about each child’s current learning, preferred play experiences, cultural background, and community connections, 

ensuring that children’s existing knowledge and lived experiences form the foundation of the program. This information is revisited and built upon 

over time through individual learning plans, which are reviewed multiple times each year in partnership with families. 

Curriculum design and assessment are embedded within everyday service operations and are informed by multiple sources of evidence, including 

ongoing observations, discussions with children and families, floor book documentation, EYLF learning milestones, and analysis of learning against the 

five EYLF outcomes. Each child follows an individual planning cycle, with learning progress reported multiple times per year, ensuring intentional, 

responsive, and well-informed curriculum decisions. Educators are provided with above-award non-contact time to support high-quality planning, 

documentation, and reflection, enabling thoughtful and deliberate practice for both individual children and groups. 

Children’s agency is a central feature of curriculum implementation. Floor books are used as a key curriculum documentation tool and are co-created 
with children, allowing them to revisit, reflect on, and contribute to their learning experiences alongside peers. These floor books are consistently 
available to families and support children to confidently share their learning with parents, strengthening connections between home and the service. 
In response to family consultation, educators now provide learning photographs in physical formats through individual portfolios, enabling children to 
more readily revisit and discuss their learning with family members. This approach ensures children’s voices, ideas, and interests meaningfully 
influence future planning and curriculum direction. 
Partnerships with families are actively valued and shape how learning information is shared and discussed. Ongoing consultation with families has 
identified that meaningful conversations with educators are the most valued method for understanding children’s learning and wellbeing. In 
response, the service has introduced scheduled opportunities for increased parent–educator discussions, strengthening shared understanding and 
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collaborative decision-making. Families are recognised as children’s first educators, with their insights actively informing individual learning plans, 
routines, and curriculum priorities. 
 
Critical reflection underpins all aspects of educational practice. Educators meet regularly, including fortnightly room meetings, to reflect on routines, 
room organisation, and curriculum effectiveness, ensuring learning environments remain responsive to children’s changing needs. Reflective practice 
is further strengthened through staff meetings that consistently include discussion of pedagogy and curriculum design through a relational lens. The 
Director, trained at facilitator level in Circle of Security, alongside on-site allied health professionals including a speech pathologist and occupational 
therapist, supports educators to reflect on children’s play, communication, regulation, and engagement and to extend learning through intentional, 
relationship-based strategies. 
Through these embedded, reflective, and collaborative practices, the educational program at Forbes Children’s Centre supports each child to develop 
a strong sense of identity, wellbeing, confidence as a learner, and effectiveness as a communicator, while fostering agency, belonging, and a lifelong 
love of learning. 
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Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 1.1 – Program: The educational program enhances each child’s learning and development. 

   
Exceeding themes  

1. Practice is embedded in 
service operations 

[If you have identified strengths in this area, describe how your practices are embedded in service operations for this Standard] 
• Assessment, planning, and curriculum decision-making are embedded across service operations through the consistent use of 

individual learning plans, floor books, enrolment interviews, parent interviews, informal conversations, and ongoing 
observations. 

• From enrolment, educators intentionally gather rich information about each child’s current learning, preferred play experiences, 
cultural background, community connections, strengths, interests, and abilities, ensuring this knowledge forms the foundation 
of the educational program. 

• Individual learning plans are developed for every child and reviewed multiple times each year, supporting responsive and 
intentional curriculum decisions. 

• The EYLF v2 and associated companion documents  including  the EYLF milestones,  are utilised to shape a play-based curriculum 
that balances intentional teaching with spontaneous, child-led learning experiences. 

• Routines are embedded as child-focused, predictable, and home-like, while remaining flexible and responsive to the diverse 
needs, rhythms, and wellbeing of children. 

• Children’s choices, agency, and intrinsic motivations are valued, with repeated opportunities provided to revisit, extend, and 
deepen learning experiences over time. 

 
2. Practice is informed by 
critical reflection 

[If you have identified strengths in this area, describe how your services practices in this Standard, have been informed by critical 
reflection.] 
 

• Educators critically reflect on how effectively the program incorporates children’s voices and family perspectives, ensuring 
curriculum decisions are authentic, inclusive, and representative of children’s lived experiences. 

• Documentation practices, including individual learning plans, portfolios, and floor books, are regularly reviewed to ensure they 
respectfully and meaningfully represent children’s learning progress against the five EYLF outcomes. 

• Educators and leaders regularly reflect on the balance between intentional and spontaneous learning to ensure curriculum 
decisions are pedagogically sound and responsive to children’s emerging interests and needs. 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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• Structured reflection occurs through Department for Education processes, staff meetings, team leader forums, and participation 
in professional learning networks, ensuring continuous cycles of improvement and high-quality program delivery. 

 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

[If you have identified strengths in this area, describe how your services practices in this Standard, have been shaped by meaningful 
engagement with families, and/or community] 
 

• Curriculum design is shaped through ongoing collaboration with families, recognising parents and carers as children’s first 
educators and valuing their insights, aspirations, and cultural knowledge. 

• In response to family consultation, additional scheduled opportunities for parent–educator conversations have been 
implemented, reflecting families’ preference for relational, dialogic ways of engaging with their child’s learning. 

• Displays and documentation of learning, including floor books and individual portfolios with printed photographs, are 
intentionally shared with families in formats that support meaningful dialogue, shared reflection, and children’s ability to revisit 
and discuss their learning at home. 

• Inclusive curriculum practices acknowledge and respect cultural diversity, with families influencing how routines, learning 
experiences, and transitions are shaped for their children. 

 
 
Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 1.2 – Practice: Educators facilitate and extend each child’s learning and development.  

  
Exceeding themes  

https://www.acecqa.gov.au/assessment/exceeding-nqs
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1. Practice is embedded in 
service operations 

[If you have identified strengths in this area, describe how your practices are embedded in service operations for this Standard] 
• A Reggio Emilia–inspired philosophy is embedded across practice, consistently positioning children as capable, confident 

learners and active contributors to curriculum decisions. 
• Educators routinely apply attachment- and relationship-informed practices, including Circle of Security, Marte Meo, SMART, and 

attachment theory, to strengthen secure relationships and extend learning. 
• The Director, trained at facilitator level in Circle of Security, alongside an on-site speech pathologist and occupational therapist 

trained in relational frameworks, supports educators to engage in reflective, relationship-based pedagogy. 
• Above-award non-contact time is embedded in service operations, enabling educators to consistently plan, document, and 

reflect on rich learning experiences for individuals and groups. 
 

2. Practice is informed by 
critical reflection 

[If you have identified strengths in this area, describe how your services practices in this Standard, have been informed by critical 
reflection.] 

• Behaviour support planning is underpinned by critical reflection that recognises behaviour as communication, supporting 
respectful, responsive, and strength-based strategies. 

• Educators regularly reflect on the effectiveness of attachment-based and relational teaching approaches and adjust practice to 
strengthen trust, engagement, and learning outcomes. 

• Team leaders facilitate reflective conversations that deepen educators’ understanding of intentional teaching, children’s agency, 
inclusion, and cultural competence. 

 
3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

[If you have identified strengths in this area, describe how your services practices in this Standard, have been shaped by meaningful 
engagement with families, and/or community] 

• Negotiated Education Plans for children with additional or high support needs are co-developed in partnership with families and 
relevant agencies, ensuring collaborative and coordinated approaches. 

• Educators work alongside families to ensure individual learning goals are realistic, achievable, and embedded into everyday 
curriculum practice. 

• Inclusive pedagogical approaches are informed by community partnerships and agency collaboration, strengthening holistic and 
responsive support for children’s learning and development. 

 
 
Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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Standard 1.3 – Assessment and planning: Educators and co-ordinators take a planned and reflective approach to implementing the program for each child. 

  
Exceeding themes  

1. Practice is embedded in 
service operations 

[If you have identified strengths in this area, describe how your practices are embedded in service operations for this Standard] 
• Assessment and planning cycles are embedded within service routines, with individual child data, EYLF milestones, observations, 

and AEDC data informing both individual and whole-service planning. 
• Annual staff meetings provide a structured and embedded process for analysing data sets, identifying trends, and setting 

evidence-informed priorities for curriculum planning. 
• Fortnightly room meetings and regular collaborative forums are embedded to reflect on routines, room organisation, and 

curriculum effectiveness in meeting children’s changing needs. 
• Multiple educators within each room contribute to assessment, documentation, and planning, embedding collective 

responsibility, shared reflection, and continuity of practice. 
 

2. Practice is informed by 
critical reflection 

[If you have identified strengths in this area, describe how your services practices in this Standard, have been informed by critical 
reflection.] 

• Critical reflection on AEDC and local data enables educators to anticipate emerging needs and proactively adapt curriculum 
approaches. 

• Educators collectively reflect on how routines, environments, and interactions are supporting children’s wellbeing, learning, and 
engagement, adjusting plans accordingly. 

• Team leaders support reflective dialogue around intentional teaching, collaborative leadership, and cultural competence, 
strengthening the quality of the planning cycle. 

• Reflection informs professional learning priorities, ensuring ongoing development is aligned with emerging pedagogical needs. 
 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

[If you have identified strengths in this area, describe how your services practices in this Standard, have been shaped by meaningful 
engagement with families, and/or community] 

• Planning decisions are shaped through ongoing family input, ensuring both child and parent voice are central to assessment and 
planning processes. 

• Strength-based planning approaches ensure children’s learning goals are co-constructed with families in ways that are 
respectful, culturally responsive, and achievable. 

• Community engagement and agency collaboration inform assessment and planning, supporting holistic approaches to children’s 
learning, wellbeing, and development. 
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Key improvements sought for Quality Area 1  

Improvement Plan 

Standard/ 
element 

Issue identified 
during self-
assessment 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

1.1.1 Intentional 
strategies to 
support children’s 
sense of belonging 
and self-regulation 
through song, 
music, and 
movement are not 
yet applied 
consistently across 
all learning 
environments. 

Children experience 
a strong sense of 
belonging and are 
supported to 
develop self-
regulation through 
intentional, 
inclusive, and 
consistent use of 
song, music, and 
movement. 

H • Establish an inquiry 
question: How can we 
support children’s sense 
of belonging and self-
regulation through song, 
music, and movement?  
• Engage educators in 
regular professional 
development sessions 
with Sing and Grow.  
• Provide music and 
movement workshops 
facilitated by 
professionals, 
supporting children’s 
participation and staff 
capacity building.  
• Deliver training on 
how music supports 
neurodiverse children 
and trauma-informed 
practice.  
• Develop and 
implement room 
agreements that embed 
music and movement 
opportunities into daily 
routines and 
environments.  

• Educators 
articulate the 
purpose and impact 
of music and 
movement.  
• Consistent, 
inclusive 
opportunities 
evident across 
rooms.  
• Increased child 
engagement, 
regulation, and 
wellbeing 
observed.  
• Documentation 
reflects intentional 
and reflective 
practice. 

End of 
Term 4 
2026 

• Professional learning 
completed a a whole 
site. 

• Inquiry underway. 
•  Room agreements 

to be developed 
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• Reflect on, refine, and 
embed effective 
practices through 
planning and 
documentation. 

1.1 1.3 
(particularly 
1.3.1 & 
1.3.3) 

Existing 
documentation 
requirements were 
reviewed in 2025 
to ensure more 
explicit, consistent 
reporting against 
all five EYLF 
learning outcomes 
for each child.  This 
practice is not yet 
embedded. 

To embed 
assessment 
practices to ensure 
each child’s learning 
is clearly 
documented across 
the full planning 
cycle and reported 
against all five EYLF 
learning outcomes. 

H  
Continue to provide 
training and coaching to 
Implement the revised 
learning plan across all 
rooms and programs. 
 
Provide educators with 
a mock example of 
documentation 
requirements for an 
individual planning 
cycle. 
 
Provide templates with 
prompts that guide 
educators. 

 

All children have an 
individual learning plan 
aligned to the full planning 
cycle. 
 
Learning plans consistently 
reference all five EYLF 
outcomes. 
 
Educators report improved 
clarity and consistency in 
planning and 
documentation. 
 
Families report improved 
understanding of their 
child’s learning progress. 

Term 4 
2026 

Templates have been 
provided for all staff to 
use. 
 
A mock example of  a 
portfolio containing all 
documentation 
requirements for an 
individual planning 
cycle has been 
developed. 
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Quality Area 2: Children’s health and safety 

This quality area of the National Quality Standard focuses on safeguarding and promoting children’s health and safety. 

Additional information and resources about Quality Area 2 are available in the Guide to the National Quality Framework and on the ACECQA website.  

Quality Area 2: Standards and elements 

Standard 2.1 Each child’s health and physical activity is supported and promoted.   

Wellbeing and comfort Element 2.1.1 Each child’s wellbeing and comfort is provided for, including appropriate opportunities to meet each child’s 
need for sleep, rest and relaxation. 

Health practices and 
procedures 

Element 2.1.2 Effective illness and injury management and hygiene practices are promoted and implemented. 

Healthy lifestyle Element 2.1.3 Healthy eating and physical activity is promoted and is appropriate for each child. 

Standard 2.2 Each child is protected.  

Supervision Element 2.2.1 At all times, reasonable precautions and adequate supervision ensure children are protected from harm and 
hazard. 

Incident and emergency 
management 

Element 2.2.2 Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, 
practised and implemented. 

Child protection Element 2.2.3 Management, educators and staff are aware of their roles and responsibilities to identify and respond to every 
child at risk of abuse or neglect. 

 

 

 

 

  

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/nqf/national-quality-standard/quality-area-2-childrens-health-and-safety
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National Law and National Regulations underpinning Quality Area 2  

The table below shows the sections of the National Law and National Regulations underpinning Quality Area 2 and lists the most relevant element of the NQS associated 
with each section and regulation. Please note that this table serves as a guide only and regulatory authorities have flexibility in how they assign non-compliance with the 
National Law and National Regulations against the quality areas, standards and elements of the NQS. 

National Law and National Regulations Associated element 

Section 51(1)(a)   Conditions on service approval (safety, health and wellbeing of children) 2.1.1, 2.1.2, 2.1.3, 2.2.1, 
2.2.2, 2.2.3 

Section 162A   Persons in day-to-day charge, nominated supervisors and family day care co-ordinators to have child protection 
training 

2.2.3 

Section 165    Offence to inadequately supervise children 2.2.1 

Section 166   Offence to use inappropriate discipline 2.1.1, 2.2.1 

Section 167   Offence relating to protection of children from harm and hazards 2.2.1 

Section 170   Offence relating to unauthorised persons on education and care service premises 2.2.1 

Section 171   Offence relating to direction to exclude inappropriate persons from education and care premises 2.2.1 

Regulation 77   Health, hygiene and safe food practices 2.1.2 

Regulation 78   Food and beverages 2.1.3 

Regulation 79   Service providing food and beverages 2.1.3 

Regulation 80   Weekly menu 2.1.3 
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National Law and National Regulations  Associated element 

Regulation 82   Environment to be free from tobacco, vaping devices, vaping substances, drugs and alcohol 2.2.1 

Regulation 83   Staff members and family day care educators not to be affected by alcohol or drugs 2.2.1 

Regulation 84   Awareness of child protection law 2.2.3 

Regulation 84A Sleep and rest 2.1.1 

Regulation 84B Sleep and rest policies and procedures 2.1.1 

Regulation 84C Risk assessment for purposes of sleep and rest policies and procedures 2.1.1 

Regulation 84D Prohibition of bassinets 2.1.1 

Regulation 85   Incident, injury, trauma and illness policies and procedures 2.1.2  

Regulation 86   Notification to parents of incident, injury, trauma and illness 2.1.2 

Regulation 87   Incident, injury, trauma and illness record 2.1.2 

Regulation 88   Infectious diseases 2.1.2 

Regulation 89    First aid kits 2.1.2 

Regulation 90   Medical conditions policy 2.1.2 

Regulation 91   Medical conditions policy to be provided to parents 2.1.2 

Regulation 92   Medication record 2.1.2 
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Regulation 93   Administration of medication 2.1.2 

Regulation 94   Exception to authorisation requirement—anaphylaxis or asthma emergency 2.1.2 

Regulation 95   Procedure for administration of medication 2.1.2 

Regulation 96   Self-administration of medication 2.1.2 

Regulation 97   Emergency and evacuation procedures 2.2.2 
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National Law and National Regulations  Associated element 

Regulation 98   Telephone or other communication equipment 2.2.2 

Regulation 99   Children leaving the education and care premises 2.2.1 

Regulation 100   Risk assessment must be conducted before excursion 2.2.1 

Regulation 101   Conduct of risk assessment for excursion 2.2.1 

Regulation 102   Authorisation for excursions 2.2.1 

Regulation 102AAB Safe arrival of children policies and procedures 2.2.1 

Regulation 102AAC Risk assessment for the purposes of safe arrival of children policies and procedures 2.2.1 

Regulation 102B Transport risk assessment must be conducted before service transports child 2.2.1 

Regulation 102C Conduct of risk assessment for transporting of children by the education and care service 2.2.1 

Regulation 102D Authorisation for service to transport children 2.2.1 

Regulation 102E Children embarking a means of transport—centre-based service 2.2.1 

Regulation 102F Children disembarking a means of transport—centre-based service 2.2.1 
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Quality Improvement Plan for Quality Area 2 

Summary of strengths for Quality Area 2 

 
Children’s health, safety, and wellbeing are foundational to practice at Forbes Children’s Centre. We are committed to providing a safe, nurturing, and 
responsive environment that supports each child’s physical health, emotional wellbeing, and sense of security. Educators intentionally build trusting 
relationships that enable children to feel confident, supported, and capable in managing their own wellbeing within developmentally appropriate 
routines that promote healthy habits, nutrition, rest, relaxation, and self-care. 
 
Learning environments are intentionally designed and supported through consultation with an on-site occupational therapist to provide a balanced 
approach to rest, regulation, and physical activity. Indoor and outdoor spaces include a range of soft, calm, and quiet environments where children can 
retreat for rest and emotional regulation, particularly supporting neurodiverse children and those with trauma backgrounds. Dedicated sleep spaces are 
provided so children do not need to sleep in active play environments, promoting uninterrupted rest. Children’s safety during sleep is prioritised through 
robust systems that exceed regulatory requirements, including regular physical checks, documented processes to ensure children are never left 

unattended, and detailed planning to support children with medical conditions that may impact sleep safety. 
 
Effective illness, injury management, and hygiene practices are embedded across daily operations and are guided by the Staying Healthy in Child Care resource. Clear 
procedures support the management of contagious conditions, and families are provided with resources and guidance when exclusion is required or when medical advice is 
recommended. Comprehensive systems are in place to record, monitor, and analyse illness and injury data, exceeding regulatory requirements and supporting proactive 
identification of patterns or risks. Health and safety management is further strengthened through Department for Education systems that support hazard identification, 
maintenance reporting, and timely response to safety alerts across the site. 
Healthy eating and physical activity are promoted as part of a holistic approach to wellbeing. A qualified on-site chef provides nutritious meals in line with the Get Up and 
Grow guidelines and works closely with families to ensure menus are culturally inclusive and responsive to medical, dietary, and personal needs. Robust food safety 
practices include regular internal audits, stringent allergy management procedures, and compliance with Marion Council food safety audits, with consistently strong 
outcomes achieved. 
Outdoor learning environments are designed and continually updated by professionals specialising in nature play, supporting the development of key physical abilities such 
as balance, strength, coordination, agility, and spatial awareness. Climbing and elevated structures are available across play spaces to support progressive challenge and 
risk-taking. Higher-than-required educator-to-child ratios, combined with training in active supervision and the use of primary care group models, enable educators to know 
children deeply and proactively support safety. Individualised planning is implemented collaboratively with families and allied health professionals where children’s 
behaviour or developmental needs may impact safety. 

Strengths 
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Children’s protection is strengthened through strong supervision, child protection, and emergency management practices. The service works closely with community 
agencies to support children and families experiencing vulnerability, including collaboration with Safe and Well Kids, which has recently delivered a targeted program on 
site for children affected by domestic violence. This program is delivered in partnership with the Department for Education and the Department of Human Services (DHS) 
and supports children’s sense of safety, emotional wellbeing, and protective understanding. Staff are trained to identify and respond to risk, abuse, or neglect, and all 
emergency drills are practised every term, exceeding regulatory requirements and supporting staff readiness. 
 
The service also demonstrates strong commitment to children’s safety in digital environments. In response to updated regulatory and sector requirements, comprehensive 
policies and procedures have been implemented to support the safe and responsible use of digital technologies across all programs delivered on site, including community 
programs and playgroups. These practices align with current national guidance for safe digital environments in early childhood settings and prioritise the protection of 
children’s rights, privacy, and wellbeing. All staff have completed additional training in cyber safety and information protection and have signed individual agreements 
outlining responsibilities related to digital technologies and safeguarding children’s information. 
Through these integrated, proactive, and collaborative practices, Forbes Children’s Centre provides a safe, healthy, and protective environment that supports children’s 
wellbeing, development, and right to safety across all aspects of service delivery. 
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Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 2.1 – Health: Each child’s health and physical activity is supported and promoted. 

   
Exceeding themes  

1. Practice is embedded in 
service operations 

• Educators are trained in relationship-based and wellbeing frameworks including Playspaces and Circle of Security, supporting 
responsive approaches to children’s physical health, emotional wellbeing, and regulation. 

• Learning environments are designed in consultation with an occupational therapist to balance rest, relaxation, and physical 
activity, including soft, calm retreat spaces and dedicated sleep environments that support uninterrupted rest. 

• Children’s sleep safety is prioritised through embedded systems that exceed regulatory requirements, including regular physical 
sleep checks, documented supervision processes, and clear procedures to ensure children are never left unattended. 

• Health and medical practices are embedded across service operations, with regular internal audits conducted on health care 
plans, medical records, medication administration, and illness management processes. 

• Illness, hygiene, and infection control practices are guided by the Staying Healthy in Child Care resource and consistently 
implemented across the service. 

• Nutritious meals are prepared by a qualified on-site chef in line with Get Up and Grow guidelines, with menus reflecting cultural 
diversity and accommodating medical, dietary, and personal requirements. 

• Robust occupational health and safety systems are embedded using Department for Education software to support proactive 
maintenance, hazard identification, and timely response to safety alerts. 

• Outdoor and indoor environments support daily physical activity and challenge, including climbing and nature-play structures 
that promote balance, strength, coordination, agility, and spatial awareness. 
 

2. Practice is informed by 
critical reflection 

 
 

• Health care plans, medication procedures, and sleep practices are reviewed regularly in response to changing child needs, 
observations, and feedback. 

• Collaborative planning meetings occur regularly within each room to reflect on how routines, environments, and educator 
practices support children’s health, safety, and wellbeing. 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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• Incident, injury, and illness data are collected and analysed beyond regulatory requirements to identify trends, inform 
preventative action, and continuously strengthen safety practices. 

• Reflection on children’s engagement, regulation, and physical participation informs adjustments to environments and routines 
to better meet individual needs. 

 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

 
• Partnerships with local chemist supports safe medication practices and shared understanding with families. 
• Food security initiatives, including partnerships with Foodbank, support families experiencing food insecurity. 
• A clothing swap program supports families to ensure children are appropriately clothed for comfort, weather, and participation. 
• External health and wellbeing services are regularly provided on site, including CAFHS health nurse checks, Lift the Lip dental 

checks, and KWY services. 
• On-site allied health professionals, including a speech pathologist and occupational therapist, provide advice, screening, and 

referral support for families, strengthening access to early intervention and community services. 
• Families are supported with information and resources when children are excluded for illness or when medical advice is 

recommended. 
 

 
Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 2.2 – Safety: Each child is protected.  

  
Exceeding themes  

https://www.acecqa.gov.au/assessment/exceeding-nqs
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1. Practice is embedded in 
service operations 

• Supervision plans are tailored to each room and regularly reviewed to reflect children’s age, development, environment, and 
group dynamics. 

• Educator-to-child ratios consistently exceed regulatory requirements, supporting active supervision, relationship-based safety, 
and safe engagement in challenging play. 

• Educators are trained in active supervision principles, supported by primary care group models that ensure deep knowledge of 
children and proactive responses to safety risks. 

• A child protection curriculum is implemented consistently across programs, supporting children’s understanding of safety, 
boundaries, and help-seeking in developmentally appropriate ways. 

• Emergency and incident management plans are embedded across the service, with emergency drills practised every term, 
exceeding regulatory requirements. 

 
2. Practice is informed by 
critical reflection 

• Risk–benefit assessments are conducted collaboratively with educators and, where appropriate, children, supporting learning 
through managed risk while maintaining safety. 

• Reflective discussions, informed by current research and practice guidance, are embedded within staff meetings and leadership 
forums to continually refine supervision and protection strategies. 

• Individualised behaviour and wellbeing planning is reviewed regularly to ensure safety strategies remain responsive and 
inclusive. 

 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Behaviour, wellbeing, and safety support plans are co-designed with families and relevant allied health or specialist 
professionals. 

• On-site health services, including CYHS nurse consultations, support family access to health information and resources. 
• Daily routines and safety practices are adapted through reflection on family input, cultural considerations, and children’s 

individual needs. 
• The service works closely with community and government agencies, including DCP, the Department of Human Services (DHS), 

and local NGOs, to support Team Around the Child approaches for children experiencing vulnerability. 
• The service is regularly referred to by homelessness, domestic violence, and child protection services and collaborates with 

partners such as Safe and Well Kids to deliver targeted programs that strengthen children’s safety and wellbeing. 
 

 

 

Key improvements sought for Quality Area 2 

Improvement Plan 
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Standard/ 
element 

Issue identified 
during self-
assessment 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

2.1 New policies have 
been implemented 
for digital safety, 
technologies and 
online 
environments to 
meet new 
regulatory 
requirements.  
These practices are 
new and still need 
to be actively 
monitored to 
become embedded 

Familiarity by all 
staff with 
implementation of 
comprehensive 
digital safety policies 
and procedures that 
ensure children’s 
safety when using 
digital technologies 
and online 
environments 

H Ensure staff complete 
training and sign 
individual digital safety 
agreements 
 
Ensure new staff  
inducted receive 
comprehensive support 
in understanding new 
policy and procedure  
reequirements.  

Policy & procedures 
formally adopted and 
embedded; all staff have 
completed required 
training and signed 
agreements; consent and 
device use processes 
operational 

Term  4 
2026 

Training reminders and 
tracking is in progress. 
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Quality Area 3: Physical environment             

This quality area of the National Quality Standard focuses on the physical environment and ensuring that it is safe, suitable and provides a rich and diverse range of 
experiences that promote children’s learning and development. 

Additional information and resources about Quality Area 3 are available in the Guide to the National Quality Framework and on the ACECQA website.  

Quality Area 3: Standards and elements 

Standard 3.1 The design of the facilities is appropriate for the operation of a service.  

Fit for purpose Element 3.1.1 Outdoor and indoor spaces, buildings, fixtures and fittings are suitable for their purpose, including supporting 
the access of every child. 

Upkeep Element 3.1.2 Premises, furniture and equipment are safe, clean and well maintained. 

Standard 3.2 The service environment is inclusive, promotes competence and supports exploration and play-based learning.  

Inclusive environment Element 3.2.1 Outdoor and indoor spaces are organised and adapted to support every child’s participation and to engage 
every child in quality experiences in both built and natural environments. 

Resources support play-based 
learning 

Element 3.2.2 Resources, materials and equipment allow for multiple uses, are sufficient in number, and enable every child 
to engage in play-based learning. 

Environmentally responsible Element 3.2.3 The service cares for the environment and supports children to become environmentally responsible. 

 
 
  

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/nqf/national-quality-standard/quality-area-3-physical-environment
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National Law and National Regulations underpinning Quality Area 3  

The table below shows the sections of the National Law and National Regulations underpinning Quality Area 3 and lists the most relevant element of the NQS associated 
with each section and regulation. Please note that this table serves as a guide only and regulatory authorities have flexibility in how they assign non-compliance with the 
National Law and National Regulations against the quality areas, standards and elements of the NQS.  

National Law and National Regulations Associated element 

Regulation 84D Prohibition of bassinets 3.1.2 

Regulation 103       Premises, furniture and equipment to be safe, clean and in good repair 3.1.2 

Regulation 104       Fencing 3.1.1 

Regulation 105      Furniture, materials and equipment 3.2.2 

Regulation 106       Laundry and hygiene facilities 3.1.1 

Regulation 107      Space requirements—indoor 3.1.1 

Regulation 108      Space requirements—outdoor 3.1.1 

Regulation 109       Toilet and hygiene facilities 3.1.1 

Regulation 110       Ventilation and natural light 3.1.1 

Regulation 111      Administrative space 3.1.1 

Regulation 112       Nappy change facilities 3.1.1 

Regulation 113      Outdoor space—natural environment 3.2.1 
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Regulation 114      Outdoor space—shade 3.1.1 

National Law and National Regulations Associated element 

Regulation 115      Premises designed to facilitate supervision 3.1.1 

Regulation 116      Assessments of family day care residences and approved family day care venues 3.1.1 

Regulation 116A Inspection of swimming pools, water features and other potential water hazards at family day care residences 
and approved family day care venues  

3.1.1 

Regulation 116B Inspection report (additional requirement for family day care) 3.1.1 

Regulation 116C Compliance with fencing requirements for swimming pools at family day care residences and approved family 
day care venues  

3.1.1 

Regulation 117   Glass (additional requirement for family day care) 3.1.1 

Regulation 274   
NSW 

Swimming pools 3.1.2 

Regulation 345   
Tasmania  

Swimming pool prohibition 3.1.2 
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Quality Improvement Plan for Quality Area 3 

Summary of strengths for Quality Area 3 

Strengths 
 

The physical environment at Forbes Children’s Centre is intentionally designed, maintained, and continuously refined to support inclusive, high-

quality education and care. Both indoor and outdoor learning spaces are fit for purpose and reflect the values of the Centre and its community, 

supporting children’s access, participation, and wellbeing. The purpose-built building features high ceilings and abundant natural light and was 

architecturally designed with reference to Reggio Emilia principles, promoting openness, connection, and a strong sense of belonging. Spaces are 

flexible and adaptable, enabling responsive programming and supporting a wide range of play-based learning experiences. 

Outdoor learning environments have been designed in partnership with a specialist nature-play company to create age-appropriate, natural spaces 

that promote balance, coordination, gross motor development, and exploration. These environments encourage creativity, problem-solving, and 

connection with the natural world, while providing inclusive opportunities for children of varying abilities to engage meaningfully in play. The design 

and ongoing evolution of these environments have been shaped through consultation with families and the community, including collaboration with 

Aboriginal Elders and families to strengthen cultural responsiveness. The Kaurna garden has been recently updated through this engagement and 

provides ongoing opportunities for children to learn about Kaurna language, culture, and connection to Country in authentic and respectful ways. 
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The Centre’s environments visibly celebrate diversity and embed Aboriginal perspectives throughout both indoor and outdoor spaces. Resources, 

materials, and equipment are thoughtfully selected by staff with strong understanding of contemporary, play-based, and inclusive practice. Open-

ended materials are provided in sufficient quantity and variety to support multiple uses, child agency, collaboration, and sustained inquiry. Generous 

budgets, allocated by the Governing Council, support ongoing investment in learning environments, ensuring they remain responsive, engaging, and 

reflective of children’s interests and learning. 

Premises, furniture, and equipment are safe, clean, and well maintained through a combination of dedicated on-site maintenance support and 

preventative maintenance systems provided by the Department for Education’s facilities services. Leadership consults regularly regarding asset 

management, upgrades, and long-term development, and the service engages with professional support organisations to remain informed about 

current safety requirements and maintenance standards. Natural shade, complemented by purposefully positioned shade structures, provides 

effective protection throughout the year, particularly during peak summer periods. 

Environmental responsibility is embedded within both the physical environment and the curriculum. Children are actively engaged in sustainable 

practices such as recycling, gardening, caring for a worm farm, and learning to care for animals within the Centre. Animals are regarded as an integral 

part of the learning environment and are valued as contributors to children’s learning, wellbeing, and sense of responsibility. Through intentional 

design, ongoing maintenance, inclusive practices, and sustainability initiatives, the physical environment at Forbes Children’s Centre supports 

exploration, competence, inclusion, play-based learning, and a shared identity as a community of learners. 
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Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 3.1 – Design: The design of the facilities is appropriate for the operation of a service. 

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• The service operates from a purpose-built building designed by an architect using Reggio Emilia principles, with high ceilings and 
abundant natural light to support wellbeing, visibility, and engagement. 

• Indoor and outdoor learning spaces are resourced with high-quality, natural, and open-ended materials that promote agency, 
creativity, and sustained play-based learning. 

• Outdoor learning environments are purposefully designed as natural play spaces by a specialist nature-play company, 
supporting gross motor development, balance, coordination, risk-taking, and connection to the natural environment. 

• Purpose-built and natural shade areas, along with strategically placed shade structures, provide protection across outdoor 
spaces, particularly during peak summer periods. 

 
2. Practice is informed by 
critical reflection 

• Dedicated and generous budgets, determined and monitored by the Governing Council, support regular renewal, upgrading, 
and development of learning spaces, furniture, and equipment. 

• Indoor and outdoor environments are intentionally adjusted to respond to the needs of children with diverse abilities, informed 
by observation, reflection, and allied health input. 

• Leadership reflects on how environments support access, safety, wellbeing, and learning, using this reflection to guide ongoing 
design and layout changes. 

• Ongoing consultation occurs with the Department for Education’s facilities and asset management services to support 
preventative maintenance and future development planning. 

 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Outdoor learning environments were co-designed by a specialist nature-play consultant who was also a parent at the service, 
following extensive consultation with families and children. 

• All significant renovation, maintenance, and development projects are planned, approved, and overseen by the Governing 
Council, ensuring strong family voice and shared responsibility. 

• The Kaurna garden was recently updated through collaboration with Aboriginal Elders and community members, creating a 
culturally responsive space that supports ongoing learning of Kaurna language, culture, and connection to Country. 

• Educators visit other early childhood services and learning environments to reflect on best practice in design and bring ideas 
back to the Centre. 

 
 
Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 3.2 – Use: The service environment is inclusive, promotes competence and supports exploration and play-based learning.  

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• Learning environments are regularly reviewed in consultation with on-site and visiting allied health professionals to support 
inclusion, participation, and equitable access for every child. 

• A site inclusion plan is actively maintained and reviewed, guiding adaptations to environments, routines, and resources to 
support children with additional needs. 

• Sustainability practices are embedded across the environment and curriculum, including gardens, recycling systems, 
composting, and a worm farm. 

• Animals are an integral part of the learning environment and are viewed as a “fourth teacher,” supporting children to develop 
empathy, responsibility, and connection to living things. 

• Outdoor environments are designed and used to balance challenge, physical activity, risk-taking, and opportunities for calm 
reflection and regulation. 
 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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2. Practice is informed by 
critical reflection 

• Whole-staff meetings and team discussions are used regularly to reflect on how environments and routines support inclusive, 
play-based learning and children’s engagement. 

• Educators reflect on the impact of space, materials, and educator positioning on children’s collaboration, exploration, and 
sustained play. 

• Reflections inform continuous adjustments to learning environments to enhance quality experiences and inclusion. 
 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• A high number of allied health professionals visit the service weekly to provide guidance on environmental adaptations that 
support individual children’s inclusion and play needs. 

• Families are actively consulted regarding changes and upgrades to outdoor environments, with feedback directly shaping 
design, resourcing, and priorities. 

• Community partnerships and cultural engagement inform the ongoing use of environments as places of shared identity, 
learning, and belonging. 
 

 

Key improvements sought for Quality Area 3 

Improvement Plan 

Standard/ 
element 

Issue identified 
during self-
assessment 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

3.2 Use of key word 
sign visuals to 
support educators 
and children 
requires 
continuous  
support to remain 
embedded 

Increased use of and 
reference to key 
word signing 

M Implementation of 
inclusion support plan 

Completion of inclusion 
support plan 
 
Continuous development 
and practice of  key word 
signs familiar to staff at  
staff  meetings. 

T4 2026 Use of keyword sign 
amongst educators 
increasing. 
 
Practice of key word 
sign continues at every 
staff meeting. 
 
Visuals  are consistently 
located throughout 
learning environments 
(choice boards, visual 
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sequences, now and 
then boards). 

3.1.2 Flooring in some 
areas has become 
worn due to 
continuous use, 
creating potential 
safety and 
ergonomic risks. 

Indoor environments 
are safe, well 
maintained, and free 
from hazards for 
staff and visitors. 

H • Identify and document 
areas where flooring 
presents a risk.  
• Prioritise replacement 
based on use and safety 
considerations.  
• Replace flooring with 
durable, fit-for-purpose 
materials.  
• Record actions through 
WHS and maintenance 
processes. 

• Hazards eliminated.  
• Improved safety and 
usability of workspaces.  
• Evidence of proactive risk 
management. 

Term 3 
2026 

Minor works budget 
approved  
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Quality Area 4: Staffing arrangements             

This quality area of the National Quality Standard focuses on the provision of qualified and experienced educators, co-ordinators and nominated and experienced 
supervisors who are able to develop warm, respectful relationships with children, create safe and predictable environments and encourage children’s active engagement in 
the learning program. Please note that a number of transitional and jurisdiction-specific regulations apply to staffing arrangements. Refer to Chapter 7 of the Education 
and Care Services National Regulations for more information. 

Additional information and resources about Quality Area 4 are available in the Guide to the National Quality Framework and on the ACECQA website.  

Quality Area 4: Standards and elements 

Standard 4.1 Staffing arrangements enhance children's learning and development 

Organisation of educators Element 4.1.1 The organisation of educators across the service supports children’s learning and development. 

Continuity of staff Element 4.1.2 Every effort is made for children to experience continuity of educators at the service. 

Standard 4.2 Management, educators and staff are collaborative, respectful and ethical. 

Professional collaboration Element 4.2.1 Management, educators and staff work with mutual respect and collaboratively, and challenge and learn from 
each other, recognising each other’s strengths and skills. 

Professional standards Element 4.2.2 Professional standards guide practice, interactions and relationships. 

 
  

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/nqf/national-quality-standard/quality-area-4-staffing-arrangements
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National Law and National Regulations underpinning Quality Area 4  

The table below shows the sections of the National Law and National Regulations underpinning Quality Area 4 and lists the most relevant element of the NQS associated 
with each section and regulation. Please note that this table serves as a guide only and regulatory authorities have flexibility in how they assign non-compliance with the 
National Law and National Regulations against the quality areas, standards and elements of the NQS. 

National Law and National Regulations Associated element 

Section 51(2) Conditions on service approval (FDC Coordinators) 4.1.1 

Section 161                    Offence to operate education and care service without nominated supervisor 4.1.1 

Section 161A                  Offence for nominated supervisor not to meet prescribed minimum requirements 4.1.1 

Section 162                    Offence to operate education and care service unless responsible person is present 4.1.1 

Section 163                    Offence relating to appointment or engagement of family day care co-ordinators 4.1.1 

Section 164                    Offence relating to assistance to family day care educators 4.1.1 

Section 164A                  Offence relating to the education and care of children by family day care service 4.1.1 

Section 169                     Offence relating to staffing arrangements 4.1.1 

Section 269                     Register of family day care educators, co-ordinators and assistants 4.1.1 

Regulation 117A              Placing a person in day-to-day charge 4.1.1 

Regulation 117B          Minimum requirements for a person in day-to-day charge 4.1.1 

Regulation 117C              Minimum requirements for a nominated supervisor 4.1.1 
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Regulation 118                  Educational leader 4.1.1 

National Law and National Regulations Associated element 

Regulation 119   Family day care educator and family day care educator assistant to be at least 18 years old 4.1.1 

Regulation 120               Educators who are under 18 to be supervised 4.1.1 

Regulation 123  Educator to child ratios – centre based services 4.1.1 

Regulation 123A Family day care co-ordinator to educator ratios—family day care service 4.1.1 

Regulation 124                 Number of children who can be educated and cared for – family day care educator 4.1.1 

Regulation 126               Centre-based services – general educator qualifications 4.1.1 

Regulation 126A Illness or absence of a qualified educator who is required to meet the relevant educator to child ratio 4.1.1 

Regulation 127 Family day care educator qualifications 4.1.1 

Regulation 128 Family day care co-ordinator qualifications 4.1.1 

Regulation 130                Requirement for early childhood teacher – centre-based services – fewer than 25 approved places 4.1.1 

Regulation 131                Requirement for early childhood teacher – centre-based services – 25 or more approved places but fewer than 25 
children 

4.1.1 

Regulation 132                 Requirement for early childhood teacher – centre-based services – 25-59 children 4.1.1 

Regulation 133                 Requirement for early childhood teacher – centre-based services – 60 to 80 children 4.1.1 
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Regulation 134                 Requirement for early childhood teacher – centre-based services – more than 80 children 4.1.1 

Regulation 135                 Illness or absence of early childhood teacher or suitably qualified person 4.1.1 

National Law and National Regulations Associated element 

Regulation 136                 First aid qualifications 4.1.1 

Regulation 143A            Minimum requirements for a family day care educator 4.1.1 

Regulation 143B               Ongoing management of family day care educators 4.1.1 

Regulation 144                  Family day care educator assistant 4.1.1 

Regulation 145                 Staff record 4.1.1 

Regulation 146                 Nominated Supervisor 4.1.1 

Regulation 147 Staff members 4.1.1 

Regulation 148 Educational leader 4.1.1 

Regulation 149                Volunteers and students 4.1.1 

Regulation 150                Responsible person 4.1.1 

Regulation 151                Record of educators working directly with children 4.1.1 

Regulation 152                Record of access to early childhood teachers 4.1.1 
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Regulation 152A Record of replacement of educator 4.1.1 

Regulation 152B Record of replacement of early childhood teacher or suitably qualified person 4.1.1 

Regulation 153                Register of family day care educators, co-ordinators and assistants 4.1.1 

Regulation 154                Record of staff other than family day care educators, family day care co-ordinators and family day care educator 
assistants 

4.1.1 

 

Quality Improvement Plan for Quality Area 4 

Summary of strengths for Quality Area 4 

Strengths 
 

At Forbes Children’s Centre, staffing arrangements are intentionally designed to enhance children’s learning, development, and wellbeing, while also 

supporting educator wellbeing, continuity, and professional growth. We recognise that strong, stable relationships between educators and children 

are foundational to high-quality practice, and our organisation of educators across the service prioritises continuity of learning and care. A primary 

caregiving model is embedded within each room, with educators designated to consistent groups of children to support secure attachments, 

responsive relationships, and deep knowledge of children’s learning and wellbeing. Each primary care group is supported by two core educators, 

ensuring continuity during periods of leave, professional development, or staff absence. Casual educators are also intentionally attached to specific 

rooms wherever possible, enabling them to build relationships with children, families, and teams and to contribute meaningfully to continuity of 

practice. 

Our service benefits from a strong history of staff retention, with educators in every room who have been part of the Centre for ten years or more, 

and with continuity of leadership over time providing stability, guidance, and consistent support for staff. Staffing ratios consistently exceed minimum 
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requirements, supporting educator wellbeing, continuity of employment, and highly responsive programming and learning environments. We also 

maintain a high proportion of educators with advanced qualifications, including nine fully qualified teachers in core roles across rooms. This depth of 

expertise strengthens collaboration, peer mentoring, shared problem-solving, and the collective capacity of the team to deliver high-quality 

educational practice. 

Professional collaboration is a defining feature of our organisational culture. Educators work cohesively with mutual respect, engaging in regular staff 

meetings and professional learning opportunities that incorporate reflective dialogue on best practice, peer mentoring, and shared inquiry. A growth 

mindset framework underpins induction, performance development, and everyday professional interactions, supporting feedback as a valued 

opportunity for learning and continuous improvement. Extended induction processes, supported through non-contact time and time-off-in-lieu 

(TOIL), provide new and casual staff with structured mentoring and access to recommended online and face-to-face professional learning. 

Leadership actively supports ongoing professional growth through engagement in professional networks, forums, and partnerships that promote 

contemporary understandings of child development, learning, and multidisciplinary practice. This includes participation in local leadership 

partnerships with preschools and schools, professional forums for Children’s Centre leaders, networks supporting the implementation of three-year-

old preschool through the Office of Early Childhood Development, and active membership with Early Childhood Australia. Unlimited access to Early 

Childhood Australia resources and professional learning is provided to all staff, further strengthening a culture of ethical practice, collaboration, and 

shared professional standards. Together, these staffing arrangements and collaborative practices ensure a respectful, skilled, and stable workforce 

that supports children’s learning, development, and sense of belonging. 
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Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 4.1 – Staffing arrangements: Staffing arrangements enhance children’s learning and development.  

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• Staffing ratios consistently exceed minimum requirements and are supported by a highly qualified workforce, including nine 
fully qualified teachers in core roles across rooms, enabling responsive programming, small-group interactions, and continuity of 
learning. 

• A primary caregiving model is embedded across all rooms, ensuring each child has consistent core educators who support 
secure attachments, emotional wellbeing, and deep understanding of children’s learning and development. 

• Each primary care group is supported by two core educators to maintain continuity of learning and care during periods of leave, 
professional development, or staff absence, with casual educators intentionally attached to specific rooms wherever possible. 

• Staffing arrangements prioritise educator wellbeing through above-award conditions, well-appointed learning environments, 
dedicated staff administration spaces, and access to restorative break areas that support rest and regulation. 

• Distributed leadership structures are embedded across the service, providing educators with opportunities to lead projects, 
mentor peers, and contribute expertise to service improvement initiatives. 

 
2. Practice is informed by 
critical reflection 

• Staffing structures and educator deployment are regularly reviewed by leadership to evaluate their effectiveness in supporting 
relationships, continuity of care, and children’s learning outcomes. 

• Release time and non-contact time are provided to enable educators to engage in reflective practice, Quality Improvement Plan 
projects, one-plans, Individual Learning Plans, portfolios, and participation in team leader and room meetings. 

• Reflections on staffing effectiveness inform adjustments to rosters, groupings, and leadership responsibilities to strengthen 
continuity and educator wellbeing. 
 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• The primary caregiving model supports strong, ongoing relationships between children, families, and educators, enhancing 
continuity of care and shared understanding of children’s learning and wellbeing. 

• Families are offered regular opportunities for one-to-one discussions with their child’s primary educator, supporting 
individualised planning, shared decision-making, and strong relational connections. 

• Processes for sharing information about children’s learning and wellbeing have been shaped through family consultation and 
feedback, ensuring communication methods are responsive, accessible, and meaningful. 
 

 

Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 4.2 – Professionalism: Management, educators and staff are collaborative, respectful and ethical.   

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• Educators are provided with above-award non-contact time to support planning, documentation, reflection, mentoring, and 
collaboration. 

• Staff wellbeing is supported through access to manager-assist and professional counselling services, recognising the emotional 
demands of early childhood education. 

• An extended induction model supports educators throughout their first 18 months of employment, providing structured 
mentoring, professional learning, and gradual assumption of responsibilities. 

• Growth mindset principles and a feedback-as-learning culture are embedded within induction, supervision, and ongoing 
professional practice, supporting ethical and respectful collaboration. 

• Non-contact time and time-off-in-lieu (TOIL) are provided to support educators’ participation in induction activities, professional 
learning, and reflective practice. 

 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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2. Practice is informed by 
critical reflection 

• Termly feedback and reflective conversations are embedded for all staff, supporting continuous professional growth and shared 
accountability. 

• Professional development opportunities are responsive to individual goals, service priorities, and identified practice needs. 
• A strong team culture supports ongoing reflective dialogue, collaborative problem-solving, and peer mentoring across roles and 

disciplines. 
• Leadership reflects on workforce data, staff feedback, and professional learning outcomes to refine support structures and 

processes. 
 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Governance and leadership decisions are informed through regular consultation with families via the Governing Council, 
ensuring transparency and shared decision-making. 

• Families are actively invited to participate in policy review, development of the service philosophy and principles, and feedback 
on teaching, learning, and operational management. 

• Community and professional partnerships inform ethical practice and strengthen multidisciplinary approaches to children’s 
learning and wellbeing. 
 

 

Key improvements sought for Quality Area 4 

Improvement Plan 

Standard/ 
element 

Issue identified 
during self-
assessment 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

4.2 
4.2.1 

Collaborative 
planning  meetings 
need to be 
supported to 
become an 
embedded 
practice.   The 
purpose of these 
meetings is to 
reflect upon 
routines, learning 

Regular 
collaborative 
planning meetings 
for all rooms 

H Leadership to schedule, 
provide release time 
and attend to support 
embedded and 
consistent practice with 
these meetings. 

Meetings will be completed 
and  minuted 

End of 
term 4  
2026 

 



  

 

    
Quality Improvement Plan template | 50 

 

 

environments and 
operational aspects 
of the room 
allowing for input 
from all educators. 
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Quality Area 5: Relationships with children             

This quality area of the National Quality Standard focuses on relationships with children being responsive, respectful and promoting children’s sense of security and 
belonging. Relationships of this kind free children to explore the environment and engage in play and learning.   

Additional information and resources about Quality Area 5 are available in the Guide to the National Quality Framework and on the ACECQA website.  

Quality Area 5: Standards and elements 

Standard 5.1 Respectful and equitable relationships are maintained with each child. 

Positive educator to child 
interactions 

Element 5.1.1 Responsive and meaningful interactions build trusting relationships which engage and support each child to feel 
secure, confident and included 

Dignity and rights of the child Element 5.1.2 The dignity and the rights of every child are maintained. 

Standard 5.2 Each child is supported to build and maintain sensitive and responsive relationships. 

Collaborative learning Element 5.2.1 Children are supported to collaborate, learn from and help each other. 

Self-regulation Element 5.2.2 Each child is supported to regulate their own behaviour, respond appropriately to the behaviour of others and 
communicate effectively to resolve conflicts. 

 
  

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/nqf/national-quality-standard/quality-area-5-relationships-with-children
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National Law and National Regulations underpinning Quality Area 5  

The table below shows the sections of the National Law and National Regulations underpinning Quality Area 5 and lists the most relevant element of the NQS associated 
with each section and regulation. Please note that this table serves as a guide only and regulatory authorities have flexibility in how they assign non-compliance with the 
National Law and National Regulations against the quality areas, standards and elements of the NQS. 

National Law and National Regulations Associated element 

Section 166 Offence to use inappropriate discipline 5.1.1, 5.1.2, 5.2.2 

Regulation 155 Interactions with children 5.1.1, 5.1.2, 5.2.2 

Regulation 156 Relationships in groups 5.2.2 
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Quality Improvement Plan for Quality Area 5 

Summary of strengths for Quality Area 5 

Strengths 
 

Respectful, equitable, and responsive relationships are foundational to practice at Forbes Children’s Centre. Educators prioritise safe, secure, and 
trusting relationships with each child, recognising that emotional wellbeing, confidence, and inclusion are built through consistent, meaningful 
interactions. Children’s voices are actively listened to and respected, whether expressed through words, behaviour, gestures, or play, and educators 
respond with sensitivity, attunement, and intention. Through these responsive interactions, children experience being valued, respected, and 
supported to develop a strong sense of belonging and self-worth, ensuring their dignity and rights are upheld at all times. 

As a Children’s Centre, we are intentionally resourced to support the ongoing development of educator capacity in responsive relationship-based 
practice. Educators are guided by evidence-informed frameworks including Circle of Security, Marte Meo, and the Department for Education’s 
Responsive Relationships resource, which draws together key principles from these approaches to support reflective practice across seven core 
relational skills. We also work with Playspaces and Primary Care grouping  as practice models that support implementation of these frameworks.  On-
site allied health professionals, including a speech pathologist and occupational therapist trained in these frameworks, work alongside educators to 
strengthen responsive and meaningful interactions and to support children’s communication, emotional regulation, and engagement. The Director is 
trained in Circle of Security (including facilitator-level training) and Marte Meo, and ensures that all staff meetings incorporate reflective dialogue 
focused on relational pedagogy and children’s lived experiences. 

The principles underpinning these frameworks are embedded across service policies and procedures related to care, education, guidance, and 
behaviour support, ensuring consistent protection of children’s dignity and rights. All staff are trained in trauma-informed practice, with leadership 
staff having completed in-depth training and providing ongoing guidance to the broader team. This shared knowledge base supports educators to 
recognise and respond sensitively to children’s emotional cues, support co-regulation, and respond appropriately to behaviour in ways that are 
respectful, inclusive, and developmentally appropriate. 

Children are actively supported to build and maintain positive peer relationships through pedagogical approaches that encourage collaboration, 
shared learning, and inclusion. Curriculum planning regularly occurs in small groups, including within primary care groups, and is documented using 
floor books that enable children to reflect on, revisit, and contribute to shared learning experiences. The Centre’s site inclusion plan is reviewed 
regularly and provides specific strategies to support inclusive peer interaction and equitable participation for all children. Educators are supported by 
the on-site speech pathologist and occupational therapist to implement strategies that promote co-regulation, emotional literacy, conflict resolution, 
and effective communication, enabling children to learn how to respond to the behaviour of others and manage their own emotions with growing 
confidence. Through these intentional and relational practices, children are supported to collaborate, learn from one another, and develop the social 
and emotional skills required for ongoing learning and wellbeing. 



  

 

    
Quality Improvement Plan template | 54 
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Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

 

Standard 5.1 – Relationships between educators and children: Respectful and equitable relationships are maintained with each child. 

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• Playspaces and group structures are intentionally designed to provide consistency and predictability across transitions, 
supporting children to develop trust, security, and a sense of belonging. 

• A primary care group model is embedded across the service, ensuring each child has a core educator responsible for developing 
secure attachments, maintaining responsive relationships, and supporting continuity in learning and wellbeing. 

• Primary care educators hold responsibility for programming, documentation, and relationship-building for their group of 
children, enabling deep knowledge of each child’s strengths, cues, and needs. 

• Daily routines are intentionally unhurried and responsive, allowing educators time to engage meaningfully with children and to 
support emotional security and regulation. 

• Staffing levels regularly exceed minimum ratios, enabling responsive small-group and individual interactions that prioritise 
relationship-building and inclusion. 

• All staff are trained in relationship-based approaches including Marte Meo, Circle of Security, and SMART/trauma-informed 
practices, ensuring consistency of relational pedagogy across teams. 
 

 
2. Practice is informed by 
critical reflection 

• Educators use relational and wellbeing tools (including RRR scales, responsive relationship and  circle of security educator 
xresources) to reflect on children’s engagement, emotional wellbeing, and sense of security. 

• Reflective conversations about educator–child relationships are embedded within team meetings, supervision, and leadership 
discussions, supporting continuous refinement of practice. 

• Insights from reflection inform adjustments to routines, environments, and educator responses to better support children’s 
dignity, rights, and emotional needs. 
 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Individual learning plans and support plans are co-developed with families and, where appropriate, allied health professionals 
and external agencies. 

• Primary care educators act as the key connection for families, supporting ongoing two-way communication and shared 
understanding of children’s wellbeing and learning. 

• Family knowledge, values, culture, and aspirations directly inform relationship-based practices, ensuring each child’s dignity and 
rights are upheld. 

 

 

Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 
 
 

Standard 5.2 – Relationships between children: Each child is supported to build and maintain sensitive and responsive relationships. 

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• Environments, staffing arrangements, and routines are intentionally designed to support positive peer relationships, with 
continuity provided through primary care groups. 

• Above-ratio staffing enables educators to facilitate small-group interactions that promote cooperation, shared play, and peer 
connection. 

• Learning environments are thoughtfully designed to offer a range of socially oriented experiences that encourage collaboration, 
turn-taking, problem-solving, and shared learning. 

• Small-group planning within primary care groups supports children to develop relationships within a secure and familiar social 
context. 

 
 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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2. Practice is informed by 
critical reflection 

• Children’s social engagement, behaviour, and self-regulation goals are regularly reviewed through SRT processes and 
collaboration with on-site allied health professionals. 

• The Department for Education’s Responsive Relationships resource supports reflective conversations with educators, 
strengthening practice around co-regulation, emotional literacy, and conflict resolution. 

• Educators reflect on children’s interactions and peer dynamics to adjust strategies and environments in ways that support 
inclusion and wellbeing.   
 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• SRT meetings involving families and allied health professionals support shared understanding and coordinated strategies to 
strengthen peer relationships and social participation. 

• Negotiated education plan meetings actively involve families in shaping goals and approaches that support children’s social 
development and self-regulation. 

• Families’ insights about their children’s relationships and emotional needs inform responsive strategies used consistently across 
the service. 
 

 

Key improvements sought for Quality Area 5 

Improvement Plan 

Standard/ 
element 

Issue identified 
during self-
assessment 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

5.2 
5.1.1 

Educator 
confidence and 
shared language 
for supporting co-
regulation varies 
across teams. 

Educators use 
consistent, 
relationship-based 
approaches to 
support children’s 
emotional wellbeing 
and co-regulation. 

High • Provide Circle of 
Security training for 
educators.  
• Link Circle of Security 
concepts to music, 
movement, and 
relationship-based 
practices that support 
regulation.  
• Embed strategies into 
daily routines, 
transitions, and 
responses to behaviour.  

• Shared language and 
consistent strategies used 
across teams.  
• Increased educator 
confidence reported.  
• Improved emotional 
regulation and connection 
observed in children. 

T 4 2026 Training scheduled / 
underway. Ongoing 
reflection embedded 
into meetings and 
supervision. 
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• Support 
implementation through 
reflective discussions 
and supervision. 

5.1 
5.1.2 

Further 
development is 
required to 
strengthen 
responsive practice 
when children 
experience 
dysregulation. 

Educators 
confidently support 
children through 
sensitive, respectful, 
and responsive co-
regulation strategies. 

H • Provide Marte Meo 
training for educators to 
deepen responsive 
interaction skills.  
• Use guided coaching 
and video reflection to 
support practice change.  
• Strengthen links 
between co-regulation 
strategies, music and 
movement, and 
children’s emotional 
cues.  
• Embed Marte Meo 
principles into everyday 
interactions. 

• Improved quality of 
educator–child interactions.  
• Increased educator 
awareness of children’s 
cues and regulation needs.  
• Reflective practice evident 
across teams. 

Term 4 
2026 

Training planned / 
underway. Coaching 
and reflective 
opportunities ongoing. 
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Quality Area 6: Collaborative partnerships with families and communities 

This quality area of the National Quality Standard focuses on collaborative relationships with families that are fundamental to achieving quality outcomes for children and 
community partnerships that are based on active communication, consultation and collaboration.   

Additional information and resources about Quality Area 6 are available in the Guide to the National Quality Framework and on the ACECQA website.  

Quality Area 6: Standards and elements 

Standard 6.1 Respectful relationships with families are developed and maintained and families are supported in their parenting role. 

Engagement with the service Element 6.1.1 Families are supported from enrolment to be involved in the service and contribute to service decisions. 

Parent views are respected Element 6.1.2 The expertise, culture, values, beliefs of families are respected and families share in decision-making about their 
child’s learning and wellbeing. 

Families are supported Element 6.1.3 Current information is available to families about the service and relevant community services and resources to 
support parenting and family wellbeing. 

Standard 6.2 Collaborative partnerships enhance children’s inclusion, learning and wellbeing. 

Transitions Element 6.2.1 Continuity of learning and transitions for each child are supported by sharing relevant information and clarifying 
responsibilities. 

Access and participation Element 6.2.2 Effective partnerships support children’s access, inclusion and participation in the program. 

Community engagement Element 6.2.3 The service builds relationships and engages with its community. 

 
 

  

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/nqf/national-quality-standard/quality-area-6-collaborative-partnership-with-families-and-communities
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National Law and National Regulations underpinning Quality Area 6  

The table below shows the sections of the National Law and National Regulations underpinning Quality Area 6 and lists the most relevant element of the NQS associated 
with each section and regulation. Please note that this table serves as a guide only and regulatory authorities have flexibility in how they assign non-compliance with the 
National Law and National Regulations against the quality areas, standards and elements of the NQS. 

National Law and National Regulations Associated element 

Section 175 Offence relating to requirement to keep enrolment and other documents 6.1.3, 6.2.1 

Regulation 157 Access for parents 6.1.1 
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Quality Improvement Plan for Quality Area 6 

Summary of strengths for Quality Area 6 

Strengths 
 

We value and actively nurture respectful, trusting partnerships with families, recognising them as their child’s first and most influential educators. 

From the point of initial enquiry, families are supported to engage with the service, contribute to decision-making, and build meaningful relationships 

that strengthen over time. Our approach is grounded in mutual respect, open communication, and shared responsibility for children’s learning, 

wellbeing, and inclusion. 

A senior staff member at assistant director level holds a role dedicated to supporting children and families through enrolment and ongoing transitions 

across the Centre as children move through age-based rooms. This role provides a consistent and significant relationship for families, including 

personalised support during extended waiting periods, ensuring families remain informed, connected, and supported prior to commencement. This 

staff member actively supports family voice through participation on the Governing Council and serves as a key liaison point for families to contribute 

to service decisions. Through these partnerships, detailed information is gathered in collaboration with families, including cultural background, values 

and beliefs, family priorities, and languages spoken. This information is shared purposefully with educators to support continuity of learning, sensitive 

transitions, inclusive practice, and responsive curriculum planning. 

Families are further supported through access to comprehensive and current information about the service and relevant community services. Our on-

site speech pathologist and occupational therapist work collaboratively with families and educators to support children’s learning and development. 

These allied health professionals assist with early screening, shared understanding of children’s strengths and emerging needs, and support families 

to connect with appropriate community and specialist services, including those that support children with additional developmental needs. This 

collaborative approach strengthens children’s access, participation, and inclusion within the program. 

Our Community Development Coordinator plays a complementary role by supporting families to understand and access a wide range of community 

services and resources. This includes personalised guidance, direct connection to services, and the provision of curated written information, 
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strengthening families’ capacity to navigate support systems confidently. The service also actively builds community relationships through family-led 

initiatives and community-based events, enhancing belonging and shared responsibility. Aboriginal perspectives are meaningfully embedded within 

our partnerships, programs, and environments, affirming our commitment to reconciliation and inclusion. Together, these intentional and sustained 

partnerships form a strong network of support that enhances children’s learning, wellbeing, inclusion, and continuity of experience. 
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Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

 

Standard 6.1 – Supportive relationships with families: Respectful relationships with families are developed and maintained and families are supported in their parenting 
role. 

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• A highly personalised enrolment and transition process is embedded across service operations, providing consistent support for 
families from initial enquiry, throughout extended waiting periods, and as children transition between learning environments 
within the Centre. 

•  A dedicated senior staff member (assistant director level) supports families through enrolment, transitions, and ongoing 
engagement, providing a stable and trusted point of contact that strengthens continuity of relationships. 

• Information sharing with families is systematic and ongoing, occurring through enrolment discussions, portfolios, daily diaries, 
newsletters, and direct communication. 

• Policies, procedures, and parent handbooks are readily accessible to families in both online and print formats. 
• Parenting programs and supports are embedded into service provision and offered in response to family needs, including Circle 

of Security, supported playgroups, allied health service provision, financial counselling, and support groups for families of 
children with additional needs. 

 
2. Practice is informed by 
critical reflection 

• Educators and leaders engage in regular professional development focused on building effective, respectful partnerships with 
families and communities. 

• The leadership team routinely reflects on feedback, service data, and community context to review the relevance and 
effectiveness of parenting programs and family supports. 

• Reflective discussions inform adjustments to enrolment practices, transition supports, and communication strategies to ensure 
responsiveness to changing family needs. 
 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Families are recognised and respected as children’s first educators, with their knowledge, perspectives, culture, values, beliefs, 
and languages actively informing practice. 

• Transitions within the Centre are collaboratively planned with families, ensuring continuity of learning, wellbeing, and 
relationships. 

• Families contribute to identifying priorities for parenting support through surveys, informal consultation, and structured forums 
such as the Governing Council. 

• Family voice directly informs service decisions and the design of parenting programs and supports. 
 

Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

 
 

Standard 6.2 – Collaborative partnerships: Collaborative partnerships enhance children’s inclusion, learning and wellbeing. 

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• The service maintains regular and intentional partnerships with multiple internal and external services to support referral 
pathways, early intervention, and inclusive practice. 

• On-site allied health professionals, including a speech pathologist and occupational therapist, work collaboratively with families 
and educators to support screening, shared understanding, and access to appropriate services. 

• Partnerships with external services (e.g. KUDOS, private allied health providers) support both children’s inclusion and ongoing 
staff capacity building. 

• Families and community members are regularly invited to participate in programs, events, and volunteering opportunities, 
strengthening shared responsibility and belonging. 

 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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2. Practice is informed by 
critical reflection 

• Educators regularly reflect on the impact of community programs and partnerships on children’s learning, inclusion, and 
wellbeing. 

• The  Service leadership team engages in ongoing review of community partnerships and programs to ensure they remain 
purposeful, inclusive, and aligned with family and community needs. 

• Reflections inform decisions about maintaining, adapting, or developing new partnerships and initiatives. 
 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Service initiatives and partnerships are developed in response to family and community contributions, resulting in initiatives 
such as the Nana Cay Borrowing Library and the Multicultural Mosaic Pathway. 

• The Centre actively facilitates connection across the community by hosting networking events for local services, including 
participation in Marion Collective Impact initiatives. 

• Partnerships with local schools and preschools support continuity of learning and shared initiatives for children and families. 
• Community engagement reflects reciprocal relationships where families and partners contribute to, and benefit from, service 

decision-making and practice. 
 

 

 

Key improvements sought for Quality Area 6 

Improvement Plan 

Standard/ 
element 

Issue identified 
during self-
assessment 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

6.1 
6.1.1 

Families have 
limited 
opportunities to 
learn about 
educators as 
individuals, which 
can impact early 
relationship building 
and engagement. 

Families feel 
welcomed, informed, 
and connected to 
educators, 
supporting strong 
partnerships from 
enrolment onwards. 

M • Develop educator 
profile templates that 
support respectful, 
professional sharing of 
information.  
• Support educators to 
complete profiles with 
consideration of equity, 
inclusion, and cultural 
safety.  

• Increased family 
engagement and familiarity 
with educators.  
• Positive feedback from 
families.  
• Educators report 
strengthened partnerships. 

Term 4 
2026 
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• Share profiles with 
families through displays 
and communication 
platforms.  
• Review and update 
profiles as staffing 
changes. 
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Quality Area 7: Governance and Leadership 

This quality area of the National Quality Standard focuses on effective leadership and governance of the service to establish and maintain quality  
environments for children’s learning and development. Effective leaders establish shared values for the service that reflect the service context and  
professionalism and set clear direction for the service’s continuous improvement. Governance refers to the systems in place to support effective  
management and operation of the service, consistent with the service’s statement of philosophy.    

Additional information and resources about Quality Area 7 are available in the Guide to the National Quality Framework and on the ACECQA website.  

Quality Area 7: Standards and elements 

Standard 7.1 Governance supports the operation of a quality service. 

Service philosophy and 
purpose 

Element 7.1.1 A statement of philosophy is developed and guides all aspects of the service’s operations. 

Management systems Element 7.1.2 Systems are in place to manage risk and enable the effective management and operation of a quality service. 

Roles and responsibilities Element 7.1.3 Roles and responsibilities are clearly defined, and understood, and support effective decision-making and 
operation of the service. 

Standard 7.2 Effective leadership build and promotes a positive organisational culture and professional learning community. 

Continuous improvement Element 7.2.1 There is an effective self-assessment and quality improvement process in place. 

Educational leadership Element 7.2.2 The educational leader is supported and leads the development and implementation of the educational program 
and assessment and planning cycle. 

Development of 
professionals 

Element 7.2.3 Educators, co-ordinators and staff members’ performance is regularly evaluated and individual plans are in place 
to support learning and development. 

 

 

https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/nqf/national-quality-standard/quality-area-7-governance-and-leadership
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National Law and National Regulations underpinning Quality Area 7  

The table below shows the sections of the National Law and National Regulations underpinning Quality Area 7 and lists the most relevant element of the NQS associated 
with each section and regulation. Please note that this table serves as a guide only and regulatory authorities have flexibility in how they assign non-compliance with the 
National Law and National Regulations against the quality areas, standards and elements of the NQS. 

National Law and National Regulations Associated element 

Section 21  Reassessment of fitness and propriety (provider approvals) 7.1.2 

Section 51(2) Conditions on service approval (FDC co-ordinators) 7.1.2, 7.1.3 

Section 56 Notice of addition of nominated supervisor 7.1.2 

Section 56A Notice of change of a nominated supervisor's name or contact details 7.1.2 

Section 161 Offence to operate education and care service without nominated supervisor 7.1.2 

Section 161A Offence for nominated supervisor not to meet prescribed minimum requirements 7.1.2 

Section 162 Offence to operate education and care service unless responsible person is present 7.1.2 

Section 162A Persons in day-to-day charge, nominated supervisors and family day care co-ordinators to have child protection 
training 

7.1.2 

Section 163 Offence relating to appointment or engagement of family day care co-ordinators 7.1.2, 7.1.3 

Section 164 Offence relating to assistance to family day care educators 7.1.2 

Section 164A Offence relating to the education and care of children by family day care service 7.1.2, 7.1.3 

Section 165 Offence to inadequately supervise children 7.1.2 
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Section 166 Offence to use inappropriate discipline 7.1.2 

National Law and National Regulations Associated element 

Section 167 Offence relating to protection of children from harm and hazards   7.1.2 

Section 168 Offence relating to required programs 7.1.2 

Section 169 Offence relating to staffing arrangements 7.1.2 

Section 170 Offence relating to unauthorised persons on education and care service premises 7.1.2 

Section 171 Offence relating to direction to exclude inappropriate persons from education and care service premises 7.1.2 

Section 172 Offence to fail to display prescribed information 7.1.2 

Section 173 Offence to fail to notify certain circumstances to regulatory authority 7.1.2 

Section 174 Offence to fail to notify certain information to regulatory authority 7.1.2 

Section 174A Family day care educator to notify certain information to approved provider 7.1.2, 7.1.3 

Section 175 Offence relating to requirement to keep enrolment and other documents 7.1.2 

Section 188 Offence to engage person to whom prohibition notice applies 7.1.2 

Section 269 Register of family day care educators, co-ordinators and assistants 7.1.2 

Regulation 31 Condition on service approval-quality improvement plan 7.2.1 

Regulation 55 Quality improvement plans 7.2.1 
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Regulation 56  Review and revision of quality improvement plans 7.2.1 

Regulation 158 Children’s attendance record to be kept by approved provider 7.1.2 

Regulation 159              Children’s attendance record to be kept by family day care educator 7.1.2 

National Law and National Regulations Associated element 

Regulation 160 Child enrolment records to be kept by approved provider and family day care educator 7.1.2 

Regulation 161 Authorisations to be kept in enrolment record 7.1.2 

Regulation 162 Health information to be kept in enrolment record 7.1.2 

Regulation 163      Residents at family day care residence and family day care educator assistants to be fit and proper persons 7.1.2 

Regulation 164 Requirement for notice  in relation to  persons at residence 7.1.2 

Regulation 165 Record of visitors 7.1.2 

Regulation 166 Children not to be alone with visitors 7.1.2 

Regulation 167 Record of service’s compliance 7.1.2 

Regulation 168  Education and care service must have policies and procedures 7.1.2 

Regulation 169 Additional policies and procedures—family day care service 7.1.2 

Regulation 170 Policies and procedures to be followed 7.1.2 

Regulation 171  Policies and procedures to be kept available 7.1.2 
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Regulation 172 Notification of change to policies or procedures 7.1.2 

Regulation 173 Prescribed information to be displayed—education and care service other than a family day care service 7.1.2 

Regulation 173A Prescribed information to be displayed—family day care service 7.1.2 

Regulation 174 Time to notify certain circumstances to regulatory authority 7.1.2 

Regulation 174A Prescribed information to be notified to accompany notice 7.1.2 

Regulation 175 Prescribed information to be notified to regulatory authority 7.1.2 

National Law and National Regulations Associated element 

Regulation 176 Time to notify certain information to regulatory authority 7.1.2 

Regulation 176A Prescribed information to be notified to approved provider by family day care educator 7.1.2 

Regulation 177 Prescribed enrolment and other documents to be kept by approved provider 7.1.2 

Regulation 178 Prescribed enrolment and other documents to be kept by family day care educator 7.1.2 

Regulation 179 Family day care educator to provide documents on leaving service 7.1.2 

Regulation 180 Evidence of prescribed insurance 7.1.2 

Regulation 181 Confidentiality of records kept by approved provider 7.1.2 

Regulation 182 Confidentiality of records kept by family day care educator 7.1.2 

Regulation 183 Storage of records and other documents 7.1.2 
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Regulation 184 Storage of records after service approval transferred 7.1.2 

Regulation 185 Law and regulations to be available 7.1.2 

Regulation 344   
Tasmania 

Working with vulnerable people registration – staff members 7.1.2 

Regulation 358   
Victoria 

Working with children check to be read 7.1.2 

Regulation 359 
Victoria 

Criminal history record check to be read and considered 7.1.2 

 

Quality Improvement Plan for Quality Area 7 

Summary of strengths for Quality Area 7 

Strengths 
 

At Forbes Children’s Centre, governance and leadership are collaborative, reflective, and grounded in a shared philosophy that is regularly reviewed in 

partnership with families and staff. Our philosophy actively guides all aspects of service operation and is consistently referenced in policy and 

procedure reviews, risk management processes, and significant decision-making. Governance structures ensure alignment between philosophy, 

purpose, and practice, supporting inclusion, respect, and high expectations for all. Clear and consistent systems are in place to manage risk and 

support effective service operation, including the use of Department for Education–provided HRMS software to record, monitor, and prompt both 

site-based and central risk management requirements. The Governing Council receives regular reports related to governance, risk, and compliance, 

ensuring transparency and shared accountability. 

Roles and responsibilities across the Centre are clearly defined, understood, and supported through comprehensive job descriptions, role statements, 

and procedural documentation, particularly where roles work closely together. These structures support effective decision-making and coordinated 
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service delivery across education, care, allied health, and community development programs. Leadership fosters a positive organisational culture 

underpinned by ethical practice, integrity, and collective responsibility, where educators and staff are supported to engage in professional inquiry and 

continuous improvement. 

Self-assessment and quality improvement are embedded through multiple, interconnected processes. Team leaders within care and education 

environments meet regularly throughout each term to reflect on practice across all quality areas, including structured review of ACECQA fact sheets 

to ensure alignment with regulatory expectations and current best practice. Reflective conversations for quality improvement occur at staff meetings, 

within leadership forums, and across the broader Centre, ensuring shared understanding and consistent practice. Families contribute meaningfully to 

evaluation and improvement processes through multiple opportunities for input, including annual feedback surveys, and the Governing Council is 

regularly informed of Quality Improvement Plan priorities, progress, and review requirements. 

Educational leadership is clearly established, with the Director undertaking the role of Educational Leader and being supported through professional 

structures within the Department for Education. This enables strong leadership of curriculum design, assessment, and planning cycles across 

programs. Performance development and appraisal processes are implemented consistently for all staff and are supported by Department for 

Education frameworks. These processes are closely linked to an extended induction model, ensuring that new and casual staff receive aligned 

support, feedback, and professional learning from commencement. Leadership at Forbes Children’s Centre also extends beyond the service, 

contributing to sector-wide improvement through participation in leadership forums, advisory groups, system-level reform, and the statewide rollout 

of three-year-old preschool in 2026. Through these integrated governance and leadership practices, the Centre sustains a responsive, reflective, and 

resilient service committed to continuous improvement and high-quality outcomes for children, families, educators, and the wider community. 
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Summary of strengths in practice where there is evidence of Exceeding NQS themes 

Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 7.1 – Governance: Governance supports the operation of a quality service. 

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• Above-award wages, RDOs, and wellbeing initiatives attract and retain staff. 
• Comprehensive extended induction embeds site philosophy and practice (this is delivered over a 12  to 18 month period for new 

staff). 
• Parents and staff meet regularly to provide shared governance of the service 

 

2. Practice is informed by 
critical reflection 

• Policy review is continuous and rigorous. 
• Governance practices are reviewed to ensure transparency. 

 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Statement of Principles co-developed with families, staff, and children, endorsed by Governing Council. 
• All operations of the Centre and governance decisions are completed  in consultation with families via the Governing Council 

including the development of Quality improvement goals, engagement with community services and  development of staffing 
and learning programs.   

 

 
Summary of strengths in practice where there is evidence of Exceeding NQS themes 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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Notes: 
• This Exceeding NQS section is to be completed when there is evidence of one or more of the Exceeding NQS themes demonstrated in the practice at your service.  
• Additional information about the Exceeding NQS themes is available on ACECQA’s Exceeding the NQS webpage. 

Standard 7.2 – Leadership: Effective leadership builds and promotes a positive organisational culture and professional learning community.  

  
Exceeding themes  

1. Practice is embedded in 
service operations 

• Clear improvement priorities, shared leadership, and celebration of achievements embedded. 
• Staff meetings consistently focus on pedagogy  and provide  an opportunity for shared reflective dialogue as a professional 

learning community. 
 

2. Practice is informed by 
critical reflection 

• QIP review cycles occur at multiple levels: TL meetings, whole-staff reflection, and parent input. 
• PD aligned with site priorities and staff feedback. 
• Reflective practice embedded in all levels of leadership meetings. 
• Feedback culture actively encouraged and part of induction. 

 

3. Practice is shaped by 
meaningful engagement with 
families, and/or community 

• Director contributed to the development of a state-wide Outcomes Framework support documentation of Accountability for 
Children’s Centres, covering community engagement, parenting support, and education and care. 

• Director contributed to planning for roll out of the companion guide and inquiry project  for all  sites to participate in 
engagement with the framework. 

• Families, staff, and service providers engaged in annual planning and review. 
• Governing Council actively participates in planning and reporting. 

 
 

Key improvements sought for Quality Area 7 

Improvement Plan 

https://www.acecqa.gov.au/assessment/exceeding-nqs
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Standard/ 
element 

Issue identified 
during self-
assessment 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

7.2.2 The introduction of 
three-year-old 
preschool requires 
coordinated 
planning, 
leadership, and 
system 
development to 
ensure equitable 
access, quality 
implementation, 
and staff readiness. 
Three-year-old 
preschool is 
implemented in a 
planned, equitable, 
and high-quality 
way, supported by 
strong educational 
leadership. 

Three-year-old 
preschool is 
implemented in a 
planned, equitable, 
and high-quality way, 
supported by strong 
educational 
leadership. 

H • Develop and 
implement a clear plan 
for the roll-out of three-
year-old preschool.  
• Clarify roles and 
responsibilities, including 
educational leadership, 
staffing, and compliance 
requirements.  
• Provide professional 
learning to support staff 
understanding of three-
year-old preschool 
pedagogy and 
requirements.  
• Align planning, 
documentation, and 
assessment practices to 
the needs of three-year-
old children.  
• Monitor implementation 
and refine systems 
through reflective 
leadership practices. 

• Three-year-old preschool 
program implemented in 
line with regulatory and 
departmental requirements.  
• Staff demonstrate clarity 
and confidence in their 
roles.  
• Consistent pedagogy and 
documentation evident 
across the program. 

End of year 
/ prior to 
program 
commence
ment 

Professional learning 
currently being 
delivered through three 
year old preschool staff 
meetings, whole staff 
meetings and Team 
Lead meetings.  
Meetings have been 
scheduled to continue 
throughout 2026. 
 
Proposed role  
descriptions for 
teaching staff has been 
drafted. 

    -     
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Notes  

Common Acronyms Used Within This Quality Improvement Plan — Parent-Friendly Explanations 

EYLF – Early Years Learning Framework 

A national curriculum framework that guides how educators support children’s learning and development. It includes five learning outcomes that describe skills and 
dispositions children develop as they grow (such as communication, wellbeing, and confidence). 

 

QIP – Quality Improvement Plan 

A working plan that shows what our centre does well and how we’re planning to improve what we do, including how we support children’s learning and wellbeing. 

 

AEDC – Australian Early Development Census 

A national survey about how children are developing before they start school. We use this information to help plan learning experiences that support children’s early 
development. 

 

DfE – Department for Education 

The South Australian government department that supports early childhood services like Children’s Centres, including curriculum, staffing, safety systems, and 
improvement processes. 

 

DHS – Department of Human Services 

The government department that provides family support, child protection, and community services, and partners with services like ours when children or families need 
additional support. 
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DCP – Department for Child Protection 

A South Australian government agency that works to protect children from harm or neglect and supports families when children’s safety is at risk. 

 

ILP – Individual Learning Plan 

A personalised plan for each child’s learning that records their interests, strengths, goals, and how educators will support their development over time. 

 

NEP – Negotiated Education Plan 

A collaborative plan created with families and specialists for children who need extra support, outlining shared learning and developmental goals. 

 

SRT – Student Review Team 

A meeting involving educators, leaders, families, and sometimes specialists to collaboratively plan the supports a child needs for learning or wellbeing. 

 

CYHS / CAFHS – Child and Youth Health Service / Child and Family Health Service 

Government health services that support families with health checks, development advice, and early intervention. These visits can happen onsite. 

 

KWY – Kornar Winmil Yunti Aboriginal Corporation 

An Aboriginal community-controlled organisation in Adelaide that provides cultural, family, safety, wellbeing, and child protection support services for Aboriginal and Torres 
Strait Islander people, families, and communities, including programs focused on healing, empowerment and safety.  
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RRR – Respect, Reflect, Relate 

A framework used by educators to build respectful, responsive, and reflective relationships with children that support their emotional wellbeing. 

 

COS – Circle of Security 

A relationship-based approach that helps educators and families understand and support children’s emotional security and confidence. 

 

Playspaces 

A secure-base approach to school transitions and emotional wellbeing, where educators create predictable, emotionally supportive environments at key parts of the day 
(like drop-off and pick-up). Playspaces help children feel safe, connected, and supported in forming relationships with educators and peers.  

 

Marte Meo 

An attachment-focused method that helps educators observe and strengthen positive interactions with children to support learning, communication, and regulation. 

 

SMART Practices 

A trauma-informed and relational approach used by educators to support children’s behaviour and emotional regulation, understanding behaviour as communication. 

 

TOIL – Time Off In Lieu 

Time given back to staff to compensate for additional hours worked, supporting wellbeing and work–life balance. 
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HRMS – Human Resource Management System 

A Department for Education system that helps manage staffing, safety, qualifications, and risk-related reporting in the service. 

 

Get Up & Grow 

A set of guidelines that help services plan healthy, nutritious meals and promote physical activity in early childhood settings. 

 

Floor book 

A shared, visible book created with children that documents curriculum work — including children’s ideas, photos, words, drawings and reflections — and is available for 
families to view and contribute to. 

 

Primary Care / Primary Educator 

An intentional model where each child is supported by a small group of consistent educators who know them well, supporting continuity of relationships, learning, 
communication and family partnership. 
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Notes  

 


	Quality Area 1 – Educational Program and Practice
	This quality area of the National Quality Standard focuses on the physical environment and ensuring that it is safe, suitable and provides a rich and diverse range of experiences that promote children’s learning and development.
	This quality area of the National Quality Standard focuses on the provision of qualified and experienced educators, co-ordinators and nominated and experienced supervisors who are able to develop warm, respectful relationships with children, create sa...
	Additional information and resources about Quality Area 4 are available in the Guide to the National Quality Framework and on the ACECQA website.
	This quality area of the National Quality Standard focuses on relationships with children being responsive, respectful and promoting children’s sense of security and belonging. Relationships of this kind free children to explore the environment and en...
	Additional information and resources about Quality Area 5 are available in the Guide to the National Quality Framework and on the ACECQA website.
	This quality area of the National Quality Standard focuses on collaborative relationships with families that are fundamental to achieving quality outcomes for children and community partnerships that are based on active communication, consultation and...
	Additional information and resources about Quality Area 6 are available in the Guide to the National Quality Framework and on the ACECQA website.
	This quality area of the National Quality Standard focuses on effective leadership and governance of the service to establish and maintain quality  environments for children’s learning and development. Effective leaders establish shared values for the...
	Additional information and resources about Quality Area 7 are available in the Guide to the National Quality Framework and on the ACECQA website.

